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KINDERGARTEN TO GRADE FOUR
TREATY EDUCATION - KEY QUESTIONS
	Grade Level
	Kindergarten
	Grade One
	Grade Two
	Grade Three
	Grade Four

	Treaty Education Focus
	Getting to Know My Community
	Learning That We Are All Treaty People
	Creating a Strong Foundation Through Treaties
	Exploring Challenges and Opportunities in Treaty Making
	Understanding How Treaty Promises Have Not Been Kept

	Treaty Relationships
	How is the diversity of First Nations in Saskatchewan reflected in your classroom/
community?

	How does sharing contribute to treaty relationships?
	How are treaties the basis of harmonious relationships in which land and resources are shared?
	How have the lifestyles of First Nations people changed prior to and after the signing of treaties?
	How are relationships affected when treaty promises are kept or broken?


	Spirit and Intent
	How do the Circle of Life teachings   connect us to nature and one another?

	How do thoughts influence actions?
	How important is honesty when examining one’s intentions?
	How were the historical worldviews of the British Crown and the First Nations different regarding land ownership?
	Why did First Nations’ leaders believe there was a benefit to both European education and traditional ways of learning? 

	Historical Context
	How do stories, traditions, and ceremonies connect people to the land?

	How do nature and the land meet the needs of people?
	How were traditional forms of leadership practiced in First Nations’ communities prior to European contact?
	How do First Nations and Saskatchewan people benefit from Treaties 2, 4, 5, 6, 8, and 10?
	How did First Nations people envision treaty as a means to ensure their livelihood and maintain their languages, cultures, and way of life?

	Treaty Promises and Provisions
	Why is it important to understand the meaning and significance of keeping promises? 

	What is meant by We Are All Treaty People?
	Why are the symbols used by the Nêhiyawak, Nahkawé,  Nakota and Denesûliné First Nations and the British Crown important in Treaties 2, 4, 5, 6, 8, and 10?
	How did the use of different languages in treaty making present challenges and how does that continue to impact people today? 
	What objectives did the First Nations and the British Crown representatives have when negotiating treaty?







GRADE FIVE TO NINE
TREATY EDUCATION - KEY QUESTIONS
	Grade Level
	Grade Five
	Grade Six
	Grade Seven 
	Grade Eight 
	Grade Nine 


	Treaty Education Focus
	Assessing the Journey in Honouring Treaties
	Moving Towards Fulfillment of Treaties
	Understanding Treaties in a Contemporary Context
	Exploring Treaty Impacts and Alternatives
	Understanding Treaties From Around the World

	Treaty Relationships
	What are the effects of colonization and decolonization on First Nations people?

	What structures and processes have been developed for treaty implementation?

	To what extent do the Canadian government and First Nations meet their respective treaty obligations?
	What was the role of the Metis people in treaty making?

	What are the treaty experiences of Indigenous peoples around the world?

	Spirit and Intent
	How did the symbols used by the British Crown and the First Nations contribute to the treaty making process?
	Why is it important to preserve and promote First Nations’ languages?
	How does First Nation’s oral tradition preserve accounts of what was intended by entering into treaty and what transpired?
	To what extent have residential schools affected First Nations languages, culture, communities and overall well-being?
	How did worldviews affect the treaty making processes between the British Crown and Indigenous peoples? 

	Historical Context
	Why is First Nation’s self-governance important and how is it linked to treaties?
	How do urban reserves positively affect all people in Saskatchewan?
	How do the Indian Act and its amendments impact the lives of First Nations?

	What are the differences and similarities between the Saskatchewan Treaties 2, 4, 5, 6, 8, and 10 and the British Columbia Nisga'a Treaty?

	How does treaty making recognize peoples’ rights and responsibilities? 

	Treaty Promises and Provisions
	What are the benefits of treaties for all people in Saskatchewan from a contemporary perspective? 
	How does the Office of the Treaty Commissioner promote good relations between First Nations people, other people in Saskatchewan, and the Canadian government?
	In what ways does the Canadian government disregard First Nation’s traditional kinship patterns by implementation of the Indian Act?
	To what extent have the treaty obligations for health, education and livelihood been honoured and fulfilled?
	How effective has treaty making been in addressing the circumstances of Indigenous peoples?
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MINISTRY OF EDUCATION
TREATY EDUCATION OUTCOMES AND INDICATORS 2013


	Kindergarten: Getting to Know My Community


	Treaty Relationships
	Spirit and Intent
	Historical Context
	Treaty Promises and Provisions

	
TRK1: Examine the diversity of First Nations peoples living in Saskatchewan starting with the classrooms and communities in which they live. 
Indicators: 
· Share, in a variety of ways, the languages and traditions that exist within their families, classrooms and communities. 
· Recognize that people come from a variety of cultures with commonalities and differences. 
· Describe the diversity of First Nations cultures that exist within communities (e.g. Oceti Sakowin, Nahkawé , Nêhiyawak, and the Denesûliné
· Recognize that children born with both First Nation and European ancestry are now called “Métis.” 
· Compare similarities across and among First Nations and other cultures.
	
SIK2: Express personal connectedness to nature and one another (e.g., Circle of Life, seasons, elements, weather, families, and relatives). 
Indicators: 
· Recognize that all people are connected to each other and to nature. 
· Recognize that according to First Nation traditional beliefs children are sacred gifts to the world. 
· Represent how we are part of an interconnected web (e.g., a family member, a community member, a human interconnected to all life). 
· Share examples of how we experience nature in our lives (e.g., day and night, wood grain, scales on a fish, heartbeats). 

	
HCK3: Explore the connection all people have to the land as expressed through stories, traditions, and ceremonies. 
Indicators: 
· Discuss stories and traditions that show personal connection to the land. 
· Describe how people use resources from nature, now and in the past. 
· Discuss how First Nations respect and honor living things through stories, traditions and ceremonies. 

	
TPPK4: Examine the intent of different kinds of promises. 
Indicators: 
· Describe own beliefs related to the meaning and importance of keeping promises. 
· Represent understanding of different kinds of promises. 
· Explore the ways and symbols used to express the making and keeping of a promise (e.g., a handshake, a ceremony, writing it down, or telling someone). 





Kindergarten: Getting to Know My Community – Treaty Relationships

Inquiry Question #1: How is the diversity of First Nations in Saskatchewan reflected in your classroom/community?

	Treaty Essential Learnings: TEL 3  (Historical Context) TEL 4 (Worldview) TEL 6 (Contemporary Treaty Issues)

	There is a diversity of First Nations who live in Saskatchewan.  This includes the Oceti Sakowin, Nahkawé, Nêhiyawak, and Denesûliné Nations.  These Nations have their own languages and cultures.  They continue to practise their cultural beliefs and values based on their respective worldviews.  Their cultural and traditional teachings are passed from generation to generation through oral traditions.  All First Nations have important cultural celebrations that celebrate family and community.   The round dance is an example of a cultural event that celebrates friendships and brings family and community together.

	Outcomes and Indicators
	Possible Learning Experiences
	Assessment Ideas

	Treaty Education – Treaty Relationships
	Diversity of First Nations People in Saskatchewan
Ask, who am I? What are the languages or words we speak in our classroom? How can we greet visitors in our classrooms using a different language than our own? What are the words used to say “hello” in different languages?  Share the song Hello and add the word for “hello” in the different languages represented in the classroom including First Nations languages (e.g., hello, bonjour, tansi, etc.)  How do languages and culture define who we are?  Who were the first people in Canada? What are they called? What are some languages they speak? Where do they live?
Environment:  
· Display artifacts, props, and materials (e.g., photos of families) in inquiry and play based centres throughout the classroom that reflect the cultures represented in the classroom,  including First Nations’ cultures ( e.g., jingle dress, drums, beadwork, moccasins).
· Provide texts (non-fiction and fiction) related to the diversity of cultures, including First Nations’ cultures in Saskatchewan in the classroom library area, and/or dramatic play centre.
· Create a children’s heritage museum.  Have children bring an object from their home that represents their family culture(s) to share and display in the classroom museum.
Conversation:
· What words in your language do you use to say “grandmother” and “grandfather”?
· Why do people speak different languages?
· How do we learn our cultural traditions?
· What celebration do you like best in your culture?  
· What foods do you eat at this celebration?   
· Why is it important to celebrate your culture?
Play:
· Role-play that the students’ grandparents are visiting the classroom and have each child greet them using words in his/her language for grandmother and grandfather.
· Host a family potluck and celebration of learning. Invite families to explore the cultural museum or students’ creations representing their cultures.
· Invite a First Nation Elder or guest to the classroom.  Have him/her share how to say “hello”, grandmother”, and “grandfather” in his/her language (Oceti Sakowin, Nahkawé, Nêhiyawak, or Denesûliné) and share knowledge about his/her culture.
· Visit a museum or places of interest that emphasizes First Nations’ cultures.
· Participate in cultural celebrations in the community (e.g., National Aboriginal Day, powwow, or other celebrations) that represent the cultures represented in the classroom.
	· Identify words used to say “hello”, “grandmother”, and “grandfather” in different languages represented in the classroom including Saskatchewan First Nations’ languages.
· Recognize the role language and culture play in an individual’s unique identity.
· Compare cultural traditions, stories, and celebrations of the cultures represented in the classroom/community, including First Nations’ cultures in Saskatchewan.
· Explain the importance of cultural traditions and celebrations to cultural identity.
· Recognize that there is a diversity of First Nations who live in Saskatchewan.

Consider: How can the learning experiences help us answer the inquiry question?

	Outcome: TRK1: Examine the diversity of First Nations peoples living in Saskatchewan starting with the classrooms and communities in which they live. 
Indicators: 
· Describe the diversity of First Nations cultures that exist within the classroom, school and community (e.g. Oceti Sakowin, Nahkawé, Nêhiyawak, and the Denesûliné).
	
	

	Arts Education - Outcome: CHK.1 Investigate arts expressions found in own homes and school community in relation to own lives. 
e. Learn songs, music, and dances of various styles and cultural groups associated with home and school community.
	
	

	English Language Arts - Outcome: CRK.1 Comprehend and respond to a variety of visual, oral, print, and multimedia texts that address identity (e.g., exploring interests), community (e.g., belonging), and social responsibility (e.g., contributing).
a. View, listen to, comprehend, and respond to a variety of texts (including First Nations and Métis resources) that address identity.
e. Use illustrations, photographs, video programs, objects, and auditory cues to understand ideas and information.
	
	

	
	
	First Nations Protocol/Information

	
	
	· Many stories are told in specific seasons.   
Trickster and Creation stories Nanabosho, Wesakechak, and,Iktomi, are told when snow is on the ground.  Life stories about animals can be told anytime.
· When inviting an Elder/Traditional Knowledge Keeper into your classroom, give him/her at least one week notice, provide specific guidance on topics that you want her/him to share. Refer to your local Elder guidelines.
· Tobacco – traditional use – Gift wrap the tobacco with cloth, envelopes, or wrapping paper if the tobacco is given when students are present. 
· For more information read Cultural Teachings: First Nations Protocols and Methodologies, (McAdam, 2009).

	Social Studies – Outcome: INK.2 Describe the diversity of groups represented in the classroom. 
a. a. Investigate the diversity of languages and cultural traditions represented in the classroom and school,
b. b. Recognize the role language and culture play in an individual’s unique identity.
c. c. Describe various cultural traditions, festivals, and celebrations recognized by children’s families and communities, and discuss the importance of these cultural traditions, festivals, and celebrations.
	
	· 


Treaty Relationships – Goal: By the end of Grade 12, students will understand that Treaty relationships are based on a deep understanding of peoples’ identity which encompasses: languages, ceremonies, worldviews, and relationship to place and the land. 

Kindergarten: Getting to Know My Community – Spirit and Intent

Inquiry Question #2: How do the Circle of Life teachings connect us to nature and one another?
	
	Treaty Essential Learnings:  TEL 4  (Worldview)

	The Circle of Life has many teachings about the cyclical patterns in nature.  These teachings tell about Mother Earth and how everything is interconnected to all of creation.  These teachings connect us to nature and to one another.   The number four is a sacred number to First Nations people.  In First Nations’ cultures, many things in nature contain four elements (e.g., seasons, directions, and stages of life).  First Nations’ ceremonies and celebrations have patterns of four.   Saskatchewan First Nations honour all of creation through song, dance, and stories. 

	Outcomes and Indicators
	Possible Learning Experiences
	Assessment Ideas

	Treaty Education – Spirit and Intent
	The Circle of Life Teachings
Ask, what are the “Circle of Life” teachings? Why do First Nations people have these teachings?  What circular patterns can we find in nature (e.g., daily times (morning, afternoon, evening, and night), four seasons, four cardinal directions, and four stages of life)? See Since Time Immemorial: A Treaty Resource Guide for Kindergarten, Topic One, (OTC, 2008).  How are we connected to nature and one another?  Where do we find circles in nature? How do the Circle of Life teachings show that we are connected to one another and to nature?   Why is the number 4 important to First Nations people?  Where do we see the number 4 in nature?
Environment:
· Show photographs, literature, props, and materials that depict the Circle of Life teachings focussing on the seasons, four daily times, and four directions.
· Display labelled charts and posters that depict the Circle of Life teachings include these in science and mathematics centres (e.g., changes of season, numbers 1 – 4 showing the patterns in nature of the number 4). 
· Display live materials of nature collections (e.g., set up a small tree or a large branch without leaves) and display items that represent how the tree looks in each season. Use fish, plants, leaves, and other visuals depicting life cycles found in nature. 
Conversation:
· What are your daily activities?  What do you do in the morning, afternoon, evening and at night?  What school activities or routines do we do first thing in the morning, before noon, just after lunch, and at the end of the day? 
· What four seasons do we have in Saskatchewan?
· What do the four seasons teach us about our connectedness to nature? 
· Why do things in nature change in each season? 
· How do changes in weather in spring, summer, fall and winter affect our lives?  
· How does each season look, feel, and sound to you?
· How are we connected to nature? To one another?
Play:
· Invite the students to explore the outdoors and collect things in nature that depict what season they are experiencing.  Explore the cycles of life in nature using the terms used in the Circle of Life teachings.
· Create an invitation with props, materials, and resources to dramatize students’ interpretations of seasonal changes (e.g., create pinwheels with four points. Give each point a season and spin to discuss how the seasons occur in a circle). 
· Invite the students to role–play that they are a tree and interpret what the tree would feel, think, and/or say in each season. 
· Invite a First Nation Elder or guest to the classroom.  Have him/her share knowledge about the Circle of Life teachings and how we are all connected to nature and one another.
	· Identify the Circle of Life teachings focusing on the seasons and daily times.
· Recognize that the Circle of Life teachings are circular in nature.
· Show how the Circle of Life teachings are depicted in circles which are divided into four quadrants with each quadrant representing the teachings (cardinal directions, seasons).
· Describe how you are connected to nature and one another.
· Explain how the Circle of Life teachings show our connectedness to nature and one another. 
· Describe why the number 4 is an important number in First Nations cultures.

Consider: How can the learning experiences help us answer the inquiry question?

	Outcome: SIK.2: Express personal connectedness to nature and one another (e.g., Circle of Life, seasons, elements, weather, families, and relatives). 
Indicators: 
· Recognize that all people are connected to each other and to nature. 
· Share examples of how we experience nature in our lives (e.g., day and night, wood grain, scales of a fish, heartbeats).
	
	

	Arts Education - Outcome: CPK.2 Explore a variety of drama strategies including: a. role, b. imaging,  c. parallel play,  d.  journeys,  e. meetings.
a. Use sources such as stories, poems, observations, visual images, music, sounds, or objects to initiate drama work.
	
	

	Mathematics - Outcome: NK.3 Relate a numeral, 0 to 10, to its respective quantity. 
a. Construct or draw a set of objects corresponding to a given numeral. 
b. Identify the number of objects in a set.
	
	

	Science - Outcome: NSK.1 Explore features of their natural surroundings (e.g., soil, water, landform, and weather conditions), including changes to those surroundings over time.
g. Communicate ideas, actions, experiences, and understandings of patterns and cycles in the natural world with others using charts, displays, videos, stories, or other artistic representations.
Science - Outcome: LTK.1 Examine observable characteristics of plants, animals, and people in their local environment. 
f. Explore portrayals of plants, animals, and people through stories and artwork from various cultures, including First Nations and Métis.
	
	First Nations Protocol/Information

	
	
	· The Circle of Life teachings are a reflection of First Nations’ worldviews which may be different from other cultures.
· Some First Nations people refer to the Circle of Life as The Medicine Wheel.
· The drum has a pattern that is like our heartbeat. First Nations people believe that same drumbeat is also the heartbeat of Mother Earth.  Mother Earth is a living entity.


Spirit and Intent – Goal: By the end of Grade 12, students will recognize that there is interconnectedness between thoughts and actions which is based on the implied and explicit intention of those actions. The spirit and intent of Treaties serve as guiding principles for all that we do, say, think, and feel. 



Kindergarten: Getting to Know My Community – Historical Context

Inquiry Question #3: How do stories, traditions, and ceremonies connect people to the land?

	Treaty Essential Learning: TEL 3  (Historical Context) TEL 4 (Worldview) TEL 6 (Contemporary Treaty Issues)

	First Nations people have many traditional teachings that have been passed down from generation to generation through oral traditions and ceremonies.  First Nations people depended on plants and animals for shelter, food, medicines, and clothing.  The resources from nature were highly respected through preservation and conservation.  To learn about creation is to understand who you are.  Humans are dependent on creation; we need all of creation to survive.  The natural resources from Mother Earth continue to meet our most basic needs.  First Nations people continue to stay connected to the land through stories, traditions, and ceremonies.

	Outcomes and Indicators
	Possible Learning Experiences
	Assessment Ideas

	Treaty Education – Historical Context
	First Nations People and the Land
Ask, where do we get our food and clothing?  Where do we get our meat, milk, and vegetables? Where does the food in our grocery stores come from? Where did First Nations people get their food long ago before stores were here?   Read texts that show how stories, traditions, and ceremonies connect First Nations people to the land through the use of resources now and in the past.  What resources did First Nations people use for food, clothing, and shelter in the past? 
Environment:
· Display literature, props, and materials that depict resources from nature (e.g., clothing, food, and shelter) used in the past and today with a focus on First Nations’ cultures in Saskatchewan.
· Introduce the animals (e.g., buffalo, caribou, moose) used for survival of First Nations people in the First Nations Peoples Era and add them to the construction/block,  science, and grocery store centres. Label items/materials in the centres.
Conversation:
· Where did the First Nations people get their clothing in the past?
· What animals provided meat to First Nations in the past
· Why was the buffalo so important to First Nations people?  
· Why is the caribou important to the Denesûliné people?
· What did these animals look like and what are the similarities and   differences? 
· What plants provided food to First Nations in the past?
· What did these plants look like and what are their similarities and differences?
Play:
· Create an invitation with props and materials to provide opportunities for movement and activities related to personal connectedness to the land (e.g., movement of various animals).
· Create an invitation to explore the products in the grocery store to find out where foods come from.
· Invite students to explore artifacts, props, and materials that depict resources from nature (e.g., the buffalo and its uses). Have student create a representation of one use of the buffalo.
· Have students participate in setting up a tipi in the classroom and discuss the materials used and what animals and plants (trees) were used.
· Invite a First Nation Elder or guest to the classroom.  Read the story How the Beaver Got His Tail, (LaBarge) to help explain why animals look and act the way they do.
	· Identify where food and clothing come from today.
· Recognize the specific plants and animals from nature that were used for food in the past by First Nations people. 
· Identify the characteristics of plants and animals used for food today and by First Nations in the past.
· Compare the similarities and differences in the characteristics of plants and animals that provide food.
· Describe how the buffalo and caribou were used by Saskatchewan First Nations people for food, clothing, and shelter in the past.
· Identify resources that nature provided to First Nations people for survival in the past and today.
· Recognize that cultural stories, traditions, and ceremonies connect people to the land.

Consider: How can the learning experiences help us answer the inquiry question?


	Outcome: HCK3: Explore the connection all people have to the land as expressed through stories, traditions, and ceremonies. 
Indicators: 
· Discuss stories and traditions that show personal connection to the land.
· Describe how people use resources from nature, now and in the past.
	
	

	 English Language Arts - Outcome: CRK.1 Comprehend and respond to a variety of visual, oral, print, and multimedia texts that address identity (e.g., exploring interests), community (e.g., belonging), and social responsibility (e.g., contributing).
d. Relate aspects of stories and information to personal feelings and experiences
e. Use illustrations, photographs, video programs, objects, and auditory cues to understand ideas and information.
g.  Satisfy natural curiosity by engaging in inquiry: wonder about new ideas and observations, seek information from others including people at school, at home, and in the community including Elders and Knowledge Keepers, compare gathered ideas and information to personal knowledge.
	
	

	Science - Outcome: LTK.3 Examine observable characteristics of plants, animals, and people in their local environment. [CP, SI] 
c. Seek out information about the observable characteristics of plants, animals and people from a variety of sources, such as family members, friends, Elders, knowledge keepers, and scientists.
f. Explore portrayals of plants, animals, and people from various cultures, including First Nations and Métis.
h. Identify similarities and differences in observable characteristics among different plants, among different animals, and among different people.

	
	

	
	
	First Nations Protocol/Information

	
	
	· First Nations people believe that animals are sacred beings because they provide food, clothing, and shelter.
· First Nations people believe that the plants and animals that provided for their survival were put on this land by the Creator.
· First Nations people continue to hunt, fish, and trap to provide food for their families.
· Today, the resources from nature continue to provide First Nations people with food, clothing, and shelter.

	Social Studies - Outcome: DRK.3 Analyze ways in which place and physical systems influence daily life, including the influence of place on the daily life of First Nations and Métis people.
c. Identify how weather affects everyday life, and describe how adaptation for seasonal change is evident in daily life (e.g., clothing, food, home construction, recreational and sporting activities, and transportation).
	
	· 


Historical Context – Goal: By the end of Grade 12, students will acknowledge that the social, cultural, economic, and political conditions of the past played and continue to play a significant role in both the Treaty reality of the present and the reality they have yet to shape. 
Kindergarten: Getting to Know My Community – Treaty Promises and Provisions

Inquiry Question #4: Why is it important to understand the meaning and significance of keeping promises?

	Treaty Essential Learning: TEL 1 (The Treaties)  TEL 2 (The Treaty Relationship) TEL 3  (Historical Context) TEL 4 (Worldview) TEL 5 (Symbolism in Treaty Making)

	A treaty is like a promise.  A sacred pipe ceremony was conducted at the time of treaty signing.  First Nations people believed that the Creator was witness to the treaties negotiated and signed between the British Crown and the Nahkawé, Nêhiyawak, Nakota and Denesûliné Nations.  The pipe ceremony is a pledging of a solemn covenant and the ultimate truth must be spoken.  First Nations people believe that the treaties are sacred and have a spiritual connection to the Creator.  The First Nations and British Crown used symbols in the negotiation and signing of the treaties.  These symbols are important to understanding treaties.   

	Outcomes and Indicators
	Possible Learning Experiences
	Assessment Ideas

	Treaty Education – Treaty Promises and Provisions
	The Intent of Different Kinds of Promises
Ask, what is a promise?    Why do we make promises?  What is our intent when making promises?   Are all promises the same?  How are they different? Can you break promises? When is it alright to break a promise?
Environment:
· Offer texts related to making promises and the intent of the different kinds of promises.
· Set up a writing centre and display and label artifacts or pictures  that reflect various symbols used in making treaty  promises (e.g., treaty medal, British flag, handshake, pinky fingers, crossing heart, writing it down).
· Introduce school promises (e.g., classroom rules, school rules, homework rules).
· Display photographs, charts, and posters that depict symbols used in making promises.
Conversation:
· Have you ever made a promise?
· What kinds of promises do you make to your friends? parents? siblings? teachers? principal? Creator (God)?
· When do you make promises?
· Why is it important to keep promises?
· How do you feel when a promise is kept? broken? 
· What symbols can you use to make promises?
Play:
· Take on the role of a person making a promise to a friend. Have students create their representations using symbols for keeping the promises.
· Invite the students to a Sharing Circle to discuss the kinds of promises they make.
· Role-play making a treaty by using the rules of the classroom as the treaty agreement.
· Create a promise with the students, write it on a poster, and create a symbol to represent the promise, take pictures of students fulfilling the promise and add to the poster.
· Invite a First Nation Elder or guest to the classroom.  Have him/her talk about the treaty promises made to First Nations people.
	· Identify the different kinds of promises we make and the intent of these promises.
· Describe how it feels when a promise is kept or broken.
· Recognize that there are negative consequences when promises are broken.
· Distinguish the differences in consequences when a promise is kept or broken.
· Describe some symbols used to seal promises.
· Create a symbol to use when sealing a promise and explain the symbol to a classmate or the class.
· Explain why it is important to keep promises.



Consider: How can the learning experiences help us answer the inquiry question?

	Outcome: TPPK4: Examine the intent of different kinds of promises. 
Indicators: 
· Describe own beliefs related to the meaning and importance of keeping promises. 
· Represent understanding of different kinds of promises. 
· Explore the ways and symbols used to express the making and keeping of a promise (e.g., a handshake, a ceremony, writing it down, or telling someone). 
	
	

	English Language Arts - Outcome: CRK.4 Comprehend, retell, and respond to basic ideas in stories, poems, songs, and informational texts read to them.
c. Demonstrate awareness that communication can occur through visuals and print texts (including First Nations and Métis texts).
	
	

	Health - Outcome: USCK.3 Explore that who I am includes more than my physical self.
g. Examine basic connections between personal thoughts and actions.
	
	First Nations Protocol/Information


	
	
	· Promises were taken very seriously by the First Nations and this was symbolized by the use of the pipe ceremony during treaty making with the British Crown.
· The handshake is an important way to seal promises.  
· In the past, promises were sealed by both parties by giving gifts, which was treasured.
· It is honourable to keep promises. 

	Social Studies - Outcome: DRK.2 Explore examples of promises made through actions and words, and why it is important to keep promises.
e. Identify situations where a promise has been made in personal stories, recollection of books, and other narratives.
f. Describe the consequences of when promises are kept and when they are not (e.g., hurt feelings, misunderstandings).
g. Identify the intent of different kinds of promises.

	
	· 


Treaty Promises and Provisions – Goal: By the end of Grade 12, students will appreciate that Treaties are sacred covenants between sovereign nations and are the foundational basis for meaningful relationships that perpetually foster the well-being of all people.
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TEACHER BACKGROUND INFORMATION
Vocabulary: For the purpose of this document the following two phrases/terms are defined below.

First Nations Peoples Era:  refers to the period of time when only First Nations people lived on the land called “The Island” by the Denesûliné, “People’s Island” by the Nêhiyawak,  “Turtle Island” by the Nahkawé, and "The Plains" by the Oceti Sakowin now called North America.  First Nations peoples believe they lived in North America since time immemorial.

Newcomers:  refers to all peoples who arrived, from other countries after the First Nations Peoples Era, to live in what is now known as North America.  

Treaty Relationships

“All children need to know who they are.  First Nations people identify each other by their language, culture, kinship lines, and their First Nation community.  Language is crucial to retaining cultural beliefs and values.  Each First Nation has traditional ceremonies and celebrations that are unique to their cultural beliefs.”  (Elder Gladys Wapass-Greyeyes, 2013).

First Nations people were the first people to live in what is now called North America and what is now the Province of Saskatchewan.  When First Nations people lived on this land before the arrival of the settlers and newcomers this land was called: Kitaskinaw  “Our Land” or iyiniwi-ministik, “The Peoples Island” by the Nêhiyawak (Cree);  Diri Nohe “the Island” by the Denesûliné;  and Mahkināhk Mīnis “Turtle Island” by the Nahkawé.  The Nahkawé have a creation story about how Turtle Island was created.

First Nations people believe they have lived, since time immemorial, in what is now known as Saskatchewan.  They lived on the vast lands of North America for thousands of years before the arrival of the newcomers.

First Nations live throughout North America.  They are sovereign nations with their own languages, economic, social systems, laws, cultures, and worldviews.  They also have their own hunting, fishing, trapping, and gathering territories.  Today, all First Nations continue to strive for recognition as nations.    

First Nations people believe that the Creator put them on this land to live happy, productive, and fulfilling lives.  To live this life, the Creator provides them with everything they need to survive in this vast and beautiful land.  The First Nations’ bands co-exist by sharing the land and all that the Creator provides for their survival.

The Oceti Sakowin, Nahkawé, Nêhiyawak, and the Denesûliné Nations continue to live in Saskatchewan.   Each has its own language and culture.  

Spirit and Intent

“First Nations people acknowledge Mother Earth as their teacher.  They acknowledge the plants, animals, and other things within the Circle of Life teachings.   These teachings are carried on by Elders and Traditional Knowledge Keepers today.  First Nations people believe that children are gifts from the Creator to be nurtured until they are ready to look after themselves.” (Elder Gladys Wapass-Greyeyes, 2013).

First Nations people have cultural beliefs and values including the many natural laws that allowed them to live in balance and harmony with nature and all of creation.  

First Nations people observe, listen, and learn from Mother Earth.  They believe that everything is interconnected: the seasons, the directions, and the cycles of life.  Traditionally, First Nations people learned everything they needed to know from nature.  They believe that they have a special relationship that connects them to all of creation. 

The number 4 has special significance in First Nations’ worldviews.  The number 4 is used to represent the patterns of four found in the natural environment.  Many of the Circle of Life teachings have sets of four, for example; the 4 cardinal directions, 4 seasons, 4 stages of life, and the 4 colours used in the circle.  The colours in the circle may differ according to specific cultural teachings in each First Nation. 

Historical Context

“First Nations’ cultural traditions connect people to Mother Earth.  Having a connection to Mother Earth through one’s culture gives a strong sense of identity, well-being, and pride.  To learn about creation is to understand who you are.  Humans are the most dependent on creation; we need the plants and animals to survive.  They provide us with food, medicines, clothing, and shelter.  The natural resources from Mother Earth continue to meet our most basic needs.  These teachings have been passed on through oral traditions.  Many creation and trickster stories tell about the land and the need to respect and take care of it.” (Elder Gladys Wapass- Greyeyes, 2013).

The Elders tell stories about the beliefs and values of their cultures.  Many First Nations Elders continue to pass on these teachings and ceremonies.   These teachings are passed on from generation to generation through oral traditions.  Today, many of these stories are recorded in written form.

Elders are very important in First Nations’ cultures because they are wise and knowledgeable about their traditional teachings and spiritual ceremonies. They teach children how to live in balance and harmony with the environment. 

First Nations people believe that all of creation is interconnected.  First Nations have traditions and ceremonies that honour and respect all of creation. 

First Nations’ history and knowledge are orally transmitted.  Knowledge about the natural environment is passed on through oral traditions. 

First Nations people depend on plants and animals for shelter, food, medicines, and clothing.  The resources from nature were highly respected through preservation and conservation. 

Treaty Promises and Provisions

“It is important to honour the promises made in agreements.  Speaking with honesty and truthfulness is very important.  First Nations people believe in only making promises that they can fulfill.  They honoured the promise with integrity.  Long ago, if you made a promise, you would give up something special to the other party.  If one does not live up to the promise, things do not work out too well; bad feelings come and interfere with living a good life.” (Elder Gladys Wapass-Greyeyes, 2013)    

A pipe ceremony was conducted at the time of treaty negotiation and signing.  The pipe ceremony is a solemn covenant and the ultimate truth must be spoken.  First Nations people believe that the Creator was a witness to the promises made at the time of treaty making.  

The symbols used in sealing promises are important.  It is important to honour the promises made in agreements.

First Nations people made promises they were sure of keeping.  It was dishonourable to break a promise.  
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